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Special Educational Needs and Disabilities Policy 

 
 

Academy Prayer 
 

Grant us a vision, Lord, 
to see what we can achieve; 
to reach beyond ourselves; 
to share our lives with others; 
to stretch our capabilities; 
to increase our sense of purpose; 
to be aware where we can help; 
to be sensitive to your Presence; 
to give heed to your constant call. 

 
Through Jesus Christ our Lord. 

Amen 
 
1. Introduction 
 
1.1 This policy outlines the Academy’s provision for students with special educational needs and 

disabilities (SEND) and takes account of:  
 

− The Children and Families Act 2014 

− The Special Educational Needs and Disability Regulations 2014 

− The Special Educational Needs (Personal Budgets) Regulations 2014 

− Special Educational Needs and Disability Code of Practice: 0 to 25 years 2014 

− The Equality Act 2010  

− Working Together to Safeguard Children  

− The Academy’s Admissions Policy and Accessibility Plan 

− Supporting students at school with medical conditions 2014 (DfE) 
 
1.2 Definitions 
 
1.2.1 A child or young person has special educational needs (SEN) if he or she has a learning difficulty 

or disability that calls for special educational provision to be made.  A child of compulsory 
school age or a young person has a learning difficulty or disability if he or she: 

 
− has a significantly greater difficulty in learning than the majority of others of a similar age, 

or 
− has a disability which prevents or hinders him or her from making use or facilities of a kind 

generally provided for others of the same age in mainstream schools or mainstream post-
16 institutions. 

 
1.2.2 Many children and young people who have SEN may have a disability under the Equality Act 

2010, that is: ‘a physical or mental impairment which has long-term and substantial adverse 
effect on their ability to carry out normal day-to-day activities’.  This definition provides a 
relatively low threshold.  ‘Long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined 
as ‘more than minor or trivial’.  The definition includes sensory impairments such as those 
affecting sight or hearing, long-term health conditions such as asthma, diabetes, epilepsy and 
cancer and conditions such as dyslexia, autism, speech and language impairments, Attention 
Deficit Hyperactivity Disorder (ADHD) and Oppositional Defiant Disorder (ODD).  Children and 
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young people with such conditions do not necessarily have SEN but there is a significant 
overlap between children and young people with a disability and those with SEN.  Where a 
child or young person with a disability requires special educational provision s/he will also be 
covered by the SEN definition.    
 

2. Statement of intent and specific commitments 
 
2.1 The Governors and staff of the Academy are determined to provide a stimulating and caring 

environment within which all students can learn and develop to their full potential and all staff 
have high expectations for all students.  All students are entitled to, and have access to, a 
broad, balanced and differentiated curriculum, with the opportunity to participate fully in 
every area and aspect of the school.  Raising the aspirations and expectations of all our 
students is a key focus of the school.  We will ensure we work in partnership with parents and 
carers and with feeder primary schools and post-16 providers.  We will use the expertise of 
outside agencies and advisers who can help us address the specific needs of individual 
students. 

 
2.2 To this end we will: 
 

i. Ensure the views, wishes and feelings of our students and their parents/carers are taken 
into account when making decisions on provision at all levels and stages. 

ii. Promote attitudes and values that will challenge discriminating behaviour or prejudice. 
iii. Ensure that students and their parents/carers have the information and support they 

need to enable them to take part in decision-making. 
iv. Provide ongoing support for students and their parents/carers to help students achieve 

the best possible educational and other outcomes.  
v. Ensure that planning in all curriculum areas and for all aspects of teaching and learning 

takes account of students’ needs. 
vi. Ensure all teachers and learning support staff have the data and other essential 

information on students’ needs to inform their planning and strategies and that they 
understand the requirements of the SEN and Disability Code of Practice.  

vii. Provide professional development, support and advice for staff in relation to SEN. 
viii. As far as possible, ensure all students have their particular learning needs met within 

the classroom setting, in teaching groups with their peers. 
ix. Aim for early identification of needs so that immediate intervention can take place.   
x. Work collaboratively with parents, primary schools and external agencies to support 

early identification and implement effective strategies. 
xi. Use data from the New Group Reading Test, Speech and Language Therapy tests, CATs, 

KS2 tests, writing samples, class formative and summative assessments and, if needed, 
more fine grain assessments from the school’s Literacy Centre manager and/or outside 
agencies, to ensure thorough assessment, provision of appropriate resources, close 
tracking and evaluation of individuals’ progress and to address any gaps in provision. 

xii. Ensure that students take as full a part as possible in all school activities. 
xiii. Use the expertise of external agencies to support and inform students’ learning. 

 
3. Staff roles and responsibilities 
 
3.1 Provision for young people with special educational needs is a matter for the Academy as a 

whole.  It is each teacher’s responsibility to provide for pupils with SEN and/or disabilities in 
his/her class, and to be aware that these needs may be present in different learning 
situations.  All staff are responsible for setting suitable learning challenges, responding 
appropriately to students’ diverse learning needs and working to overcome barriers to 
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learning.  However, the members of staff of the Learning Support faculty provide specialist 
support.  They are: 

 

− SENDCo  

− HLTA  

− Head of the Learning Mentoring Programme  

− Head of the Learning Support Centre  

− Transition Co-ordinator and Literacy Teacher for Year 7  

− Literacy Teacher  

− EAL staff  

− Study Support staff in KS4  

− Two part-time Learning Support Assistants who support students in class 

− The School Counsellor  

− Four Learning Mentors  

− Speech & Language Therapist (one day a week) 
 

4. Facilities 
 
4.1 Academy policy is that all students with special educational needs and/or disabilities will learn, 

as much as possible, in classrooms with their peers.  They have full access to all the areas and 
facilities of the school that all other students have.  Where we identify barriers to access, we 
will put measures in place to remove them (as defined in our Accessibility Plan0. 

 
4.2 On occasion, students will be withdrawn in small groups or on an individual basis.  These 

lessons will take place in a designated suite of rooms including an office for the school nurse, 
counselling and mentoring rooms and a computer suite.  There is also a designated Literacy 
Centre. 

 
5. Admission and transition arrangements 
 
5.1 All students who have an Education, Health and Care Plan (EHCP) that names Greig City 

Academy are eligible for admission.  Students with SEN who do not have an EHCP are admitted 
on an equal basis with others in accordance with the Academy’s admissions policy. 

 
5.2 All Learning Support staff attend Open Evening for potential Year 7 students in the autumn 

term. Parents and carers are encouraged to discuss any concerns they may have regarding 
education provision for their child to facilitate early sharing of information.  If a parent/carer 
wishes, s/he may make a further appointment with the SENDCo once his/her child has 
accepted a place. 

 
5.3 During the summer term, the Transition Co-ordinator and SENDCo visit primary schools to 

liaise with primary staff to obtain information on all students and particularly those who have 
an identified need.  In some circumstances, visits may be made to meet individual students 
with a view to easing transition. The SENDCo hosts SEN taster days as an addition to the full 
taster days to allow SEN students more time to adapt to the change of school. 

 
5.4 All students have their needs identified on entry and undergo in-depth assessment during their 

first half term. Information is passed to the SENDCo and is then shared with the Head of Year 
7 so that support can be discussed and appropriate provision put in place. 
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5.5 Year 7 students attend two induction days in the July prior to entry when they are tested using 
the Cognitive Abilities Tests (CATs) and the NGRT reading test.  Students who enter the school 
mid-phase in any year group are assessed using the aforementioned tests. 
 

5.6 Those who score below 85 on CATs (the mean being 100), and who therefore may have some 
learning difficulty, undergo assessment to identify any additional provision they may need.  
 

5.7 This additional assessment may include testing which enables teachers to identify students 
with particular reading difficulties. These are conducted by the SENDCo, SEN teacher or Higher 
Level Teaching Assistant.  Reading and spelling tests may also be conducted by the English 
Faculty or by the Speech and Language Therapist. 
 

5.8 Information from primary schools, parents and relevant external agencies is also used from as 
early as the spring term or earlier when possible to identify general and specific learning 
difficulties including social, emotional and mental health to determine effective strategies and 
actions.  More comprehensive information on students who already have an EHCP will inform 
decision making. 

 
5.9 For all students, referral procedures are in place for teachers and learning support staff to 

communicate to the SENDCo any concerns they have about a student in terms of social, 
emotional and/or social difficulties (SEMH), communication and interaction difficulties, 
cognitive difficulties, or physical or sensory impairments.  Once a referral has taken place, the 
information on the student will be discussed with the Pastoral team via Inclusion Panel 
meetings and the necessary referrals for further intervention and/or assessment will be made.  

 
6.  Provision 
 
6.1 The Academy takes a graduated approach to SEN provision using the Assess-Plan-Do-Review 

model.  This provision is costed to allow a chance to review the efficacy of provision. A review 
will take place on a termly basis. 

 
6.2 All teachers are responsible and accountable for the progress and development of the students 

in their class including where students access support from teaching assistants or specialist 
staff. Where progress is not being made the faculty will intervene with more specialist 
provision. 
 

6.3 High quality teaching, differentiated for individual students, is the first step in responding to 
students who have or may have SEN. The academy firmly agrees that additional intervention 
and support cannot compensate for lack of good quality teaching. 
 

6.4 The academy reviews and where necessary, improves teachers’ understanding of strategies to 
identify and support vulnerable students and knowledge of SEN most frequently encountered. 
 

6.5 If special provision is required the SENDCo along with the teacher will consider all the 
information available from in-school testing, alongside national data and expectations of 
progress. 

 
6.6 All information gathered will be discussed with parents and will be structured in such a way to 

develop understanding of students’ strengths and weaknesses.   Where higher levels of need 
are identified it may be necessary to draw on additional support from external agencies and 
professionals. Any concerns raised by a parent should be fully discussed and recorded.  
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Assess 
 

6.7 In identifying a child needing SEN support a clear analysis of the student’s needs should take 
place using all available information including previous patterns of progress and attainment.  
It should also draw on other subject teachers’ assessments where relevant, the student’s 
development in comparison to his/her peers and national data, the views and experiences of 
parents, the student’s own views and advice from external services. 

 
6.8 Information is shared with parents/carers and students are encouraged to share their views 

on their progress.  These are recorded. 
 

6.9 Assessment is reviewed half termly within the Faculty, to check the intervention is matched to 
need and to review the impact of interventions.  

 
Plan 
 

6.10 If a student receives SEN support the parent/carer will always be informed through partnership 
meetings and other forms of communication where relevant. 

 
6.11 All teachers who work in the academy are aware of student needs and are able to plan the 

teaching strategies or approaches that are required for SEN students. They will be assisted in 
this by the pupil passports which detail possible strategies for the teacher to employ. Students 
and parents/carers will be fully involved in the design of these passports.   Strategies may be 
informed by external agencies and are regularly reviewed. 
 

6.12 Support is targeted to meet the outcomes identified for the student based on reliable evidence 
such as teacher assessments alongside other testing from the Learning Support Faculty 
 

6.13 Where it decided SEN support is needed parents/carers are invited in and results of 
assessments are discussed.  Planning for a student with SEN will involve consultation meetings 
with parents/carers to plan adjustments, interventions and support to be put in place, as well 
as the expected impact on progress, development or behaviour, along with a clear date for 
review. 

 
Do 
 

6.14 The class teacher remains responsible for working with the student on a daily basis although 
separate intervention groups may be established.  Where the interventions involve group or 
one–to–one teaching away from the class the class teacher should still retain responsibility for 
the student and they should work closely to monitor and assess the impact of the 
interventions.  The Learning Support Faculty will support the class or subject teacher in the 
further assessment of the child’s particular strengths and weaknesses. 
 
Review 
 

6.15 Any assessment and subsequent intervention is regularly reviewed to ensure that support and 
intervention are matched to need. Pupil progress meetings are routinely held. 

 
6.16 The purpose of these meetings is to evaluate the impact and quality of the support and 

interventions.  This is considered along with the views of the student and parents/carers.  Any 
changes to support are revised in light of the student’s progress and development. 
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6.17 With students who have an EHCP the local authority will review the plan as a minimum every 
twelve months. The Academy will work in conjunction with the LA as part of the review 
process.  Students and parents/carers are encouraged to contribute their views.   
 

6.18 In graduating our approach the following applies and is an expected entitlement for all 
students as part of everyday classroom practice:   

 
Provision: 

 

− is differentiated and embedded in assessment for learning so that students’ learning can 
progress based on clearly identified ‘next steps’ 

− includes adaptations to the curriculum and to teaching approaches which take 
account of the preferred learning styles and needs of individuals  

− includes support that seeks to maximize learners’ strengths and keep them engaged in 
learning including a Keyworker system 

− includes external support provision and access arrangements 
 
6.19 Time-limited interventions for students who need additional help to accelerate progress and 

enable them to work at or above age-related expectations. This usually takes the form of a 
structured programme of targeted, small-group support delivered by teachers or LSAs. This 
can occur outside, but in addition to, whole-class lessons, or be built into mainstream lessons 
as part of guided work.   

6.20 Intervention support is designed to help pupils apply their learning in mainstream lessons so 
students who receive intervention will continue to get good quality teaching provision, to 
enable them to develop and generalise the skills they are learning through the additional and 
different interventions  

 
6.21 Only students who meet the selection requirements for the programme will take part in an 

intervention group.  When a programme comes to an end, the student’s progress is assessed 
and the effectiveness of the intervention is evaluated. 

6.22 For a minority of students, additional provision will be appropriate where it is necessary to 
provide highly-tailored interventions to accelerate progress, e.g. literacy booster classes.  This 
may include one-to-one and/or specialist interventions such as speech therapy support or an 
individual learning programme. 

 
7. Allocation of Resources  
 
7.1 The SEN budget is allocated on the basis of student numbers and the additional funding 

provided for those with EHCPs. It is reviewed on an annual basis as part of the budget making 
process. 

 
8. Continuing professional development 
 
8.1 The planning of CPD is based on.   
 

− the needs of the school as identified through its self evaluation (SEF), the School 
Improvement Plan and departmental development plans 

− training and development needs identified in performance management planning 
meetings and through staff induction processes 

− needs identified through other monitoring, e.g. OFSTED  
− an assessment of national and local priorities 
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− feedback from staff, governors, students and parents 
− individual requests for CPD made outside the performance management process 

 
8.2 Within the above context, the SENDCo will advise on whole-school and individual training and 

development needs in relation to special educational needs. 
 
9. Evaluating Success 
 
9.1 In meeting the needs of young people with special education needs, we review the policy itself 

and its implementation to be effective if: 
 

− students are quickly identified and assessed 

− there is a close working partnership between home and school 

− reviews take place on a regular basis 

− achievable, realistic targets are set  

− staff are kept fully updated and use information and advice provided 

− students achieve to the best of their ability 

− there is clear evident of improvement of basic skills 

− there is evidence of Quality First teaching and differentiation within the classroom 

− support staff are deployed effectively and efficiently 

− external agencies are consulted as necessary 

− teachers and Learning Support staff develop their understanding through training and 
development 

 
10. Partnerships 
 
10.1 Parents: The Learning Support team will notify and involve parents when the Academy first 

becomes concerned about their child’s development or welfare.  Parents/carers will be kept 
informed and invited to contribute throughout the various stages of review. Parents/carers 
are invited to contact the SENDCo at any time with any issues relating to the special education 
needs of their child. The SENDCO and other members of the team will be available at every 
parents evening throughout the year for consultation, advice and guidance. 

 
10.2 Parents/carers are encouraged to work alongside the Academy when issues first arise about 

their child’s development and/or wellbeing. Parents/carers will be kept informed and invited 
to contribute through the various stages of review.  Parents/carers are invited to contact the 
SENDCo at any time with issues relating to the special educational needs of their child.  

 
10.3 External Support Services: The Academy is supported by a range of specialists and advisors, 

including the following: 
 

− Educational Psychologists 

− Hearing/Visual Impairment advisers  

− Speech and Language therapists 

− Autism specialists 

− Counselling services 

− Social Services  

− Child and Adolescent Mental Health Services 

− Careers and Personal Advisers 

− Youth services 
 



 9 

10.4 Links with Other Schools: To maintain continuity of learning from primary to secondary school, 
we maintain close links with primary schools through: 

 

− visits to the schools by the Transition Co-ordinator and other members of the Learning 
Support Team, if relevant 

− attendance by the SENDCo at Year 6 Transition Reviews 

− new intake days 

− special induction arrangements for students with particular needs, e.g. visual impairment 
 

11. Arrangements for Complaints: 
 
11.1 If a parent/carer has a concern about issues relating to the special educational needs of their 

child, s/he should, in the first instance contact the SENDCo. If the concern is not resolved to 
the satisfaction of the parent/carer, s/he will be referred to the Academy’s formal complaints 
procedure.  If the concern is not resolved by the Principal or his delegate under the complaints 
procedure, parents/carers have the right to ask for a review of the complaint by the Governing 
Body. 


